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PREFACE

Bloom’s Taxonomy is not just for elementary school teachers. The three
domains of the taxonomy apply to adult education as well. In this book, we
will pay attention to the cognitive domain. This is the domain of knowledge
and intellect, and it is the main focus of most educators. Although, it is

important to remember that it works together with the other domains.
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BLOOM'S TAXONOMY

Bloom’s Taxonomy has been a staple of educators for decades, particularly
in the cognitive domain. Educators of both children and adults must be
aware of the theory’s history and how it has changed over the years. A
fundamental understanding of Bloom’s Taxonomy is essential, particularly

when attempting to implement it in the classroom.

BLOOM’S THEORY

The learning hierarchy is the focus of Bloom’s theory. In the hierarchy, the
students master the basic stage of the learning domain before moving
on to the next one. Like walking up a flight of stairs, students eventually
manage to reach the top. As they master each level, they discover
the ability to implement learning strategies and improve their skills. In
this theory, teachers use the taxonomy to guide the students through
to the higher levels of thinking and understanding. The three domains
work together to create learning objectives, guide activities, and develop

effective assessments.

Each domain identified is broken down to levels or categories with specific
behaviors, activities, and example words that identify when students have

mastered skills from each level of the domain.
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HISTORY

Benjamin Bloom was an education psychologist who developed a
taxonomy in 1956, with other experts. The purpose of the taxonomy was
to establish educational goals for students to perform evaluations of their
performance. The three domains that Bloom and his team discovered
were cognitive, affective, and psychomotor. The original taxonomy was

the cognitive domain, shown below.

Synthesis
Analysis

Comprehension

Knowledge

Other domains would follow later, including the Affective Domain in 1973
and the Psychomotor Domain in 1972. The original Cognitive Domain

was updated by a student in 2000, which we will explore later.

NEW UNDERSTANDING

Lorin Anderson and David Krathwohl revised the taxonomy to be more
actionoriented. The updated versionremoves knowledge, comprehension,

and evaluation and adds remembering, understanding, and creativity.
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Evaluating

Understanding

Remembering

Anderson and Krathwohl saw the limitation of the original theory and

expanded on it, which we will explore in a later chapter.

DEFINITION

The cognitive domain is what most people associate with education
because it is knowledge based. Focusing on the cognitive domain
increases intellectual capability. The six levels of the domain move from the
simplest at the bottom to the most complex at the top. Some educators,
however, do not follow the prescribed order of stages. There is also some
disagreement as to whether the original or updated version of the domain
is more effective. Situations that require more creative activities typically

benefit better from the updated version.
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PRACTICAL ILLUSTRATION

Elizabeth was planning to teach a course on emotional intelligence. She
decided to focus on the higher levels of the cognitive domain since her
students were adults. Over the course of the program, she discovered
that the students were not retaining or understanding some of the more
basic information. She consulted Scott, her business partner, and he told
her that she was skipping over the base of the cognitive domain too
quickly. They need to know and understand material in order to improve

the higher order thinking skills.
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KNOWLEDGE

In the knowledge stage of cognitive domain, the focus is on memory.
For students to be successful, they should be able to recall what they
have been taught. Knowledge must be mastered before they can move
on to comprehension. Specific behavior, actions, and examples that

accompany the knowledge stage that demonstrate mastery.

BEHAVIOR

The behavior of the knowledge stage is based on recognizing and recalling
data. The students who exhibit knowledge when they recite definitions,
know rules, and recognize processes, for example. In the work place,
recalling pertinent information, such as prices, is knowledge-based
behavior. Knowledge is learned through different actions that accompany

behavior.

ACTIONS

Certain actions will help indicate students understand and implement
the knowledge stage. Students who show the following actions are

demonstrating mastery of the knowledge stage.

e Read

e Search online
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e Take multiple choice test

e Use study aides

The list above is not comprehensive, but it is appropriate for students
of all ages, including adult learners. These actions should align with the
example words that are used to determine learning outcomes. Familiarity
with example words will help expand your understanding of the knowledge

stage of the cognitive domain.

EXAMPLES

Keywords are used to define learning outcomes. These examples words
are active verbs that teachers use in their objectives and goals for the
class. These example words help educators assess performance and
determine what level of mastery students have reached. The different
domains work together, so you will see overlap in examples between

them.

Commonly used keywords for the knowledge stage of the cognitive

domain include:

— Know —
— Memorize -
— Repeat ————
— Describe .
— List — ]
— Define — ]
— State -
— Match —
— Select —
— Label —
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Outcomes begin with action verbs that help define performance

measurements.

IMPLEMENTATION

When implementing the learning objectives at the knowledge phase of
the cognitive domain, the goal is to design activities that help students
demonstrate the learning objectives created. In adult learners, this requires
providing accurate resources and direction such as books, aides, and
lecture. This stage includes facts, concepts, principles, and procedures
that are relevant to the subject taught. Be practical in the instruction, and
do not overwhelm them with too much information at one time. Pace
instruction because overwhelmed students will not be able to retain the

knowledge.

PRACTICAL ILLUSTRATION

John took over an adult writing class. He began by asking the students
to tell him where they were in the class and if they needed him to review
anything. He spent the first class reviewing what should be common
knowledge this late in the class. After the lesson, he contacted his
supervisor. Ellen explained that the previous instructor had expected too
much from the students and treated them like they were in an upper level
college course. He was going to have to take the students back to the

basics for them to be successful.
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COMPREHENSION

The second step of the cognitive domain is comprehension. Once
students have gained knowledge, the goal is for them to comprehend
and understand what they know. It is important to be familiar with the
behavior, actions, example verbs, and implementation necessary to
support students in their progress through the comprehension stage of

this domain.

BEHAVIOR

Behavior in this stage requires the students to focus on their own
understanding of the information presented. At this point, the students
will demonstrate that they have moved beyond simple memorization to
understand the meaning of the information and data that is being imparted
to them. Students will respond in different ways as they move through

this phase of the domain:
¢ Reword
e |[nterpret
e Reason

e Translate
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ACTIONS

There are certain actions that will indicate students are achieving success
in the comprehension stage. These actions require the students to show
only a low level of understanding of the subject matter. Examples of

actions that demonstrate the students’ comprehension:
e (Create examples of information
e (Give solution to problems
¢ |nterpret the meaning of texts

e Provide treatment ideas

These are not all the possible actions, but they are a good start. These
actions should align with the example words that will be used with
learning outcomes. Being familiar with example words will help better

your understanding of student responses.

EXAMPLES

The keywords or example words that explore how students respond at
this level of the cognitive domain are necessary of the teacher objectives

to determine and assess students’ performance.
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These example words include:

Convert

) Estimate

) Theorize

Infer

Paraphrase

) Predict

Rewrite

When establishing keywords, it is important to use action verbs at the

beginning.

IMPLEMENTATION

When implementing the learning objectives at the comprehension phase
of the cognitive domain, the goal is to design activities that help students
gain personal understanding. Adult learners will require that activities
to be designed with their skills and necessities in mind. An example of
effective implementation would be asking students to take notes and
tell stories. Cooperative learning techniques with small groups all benefit
learning comprehension. Essay test are useful evaluation techniques that

show student comprehension.
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PRACTICAL ILLUSTRATION

Ed and Claudia chose to teach a course in basic physics. They worked
together preparing lessons. Once the class began, Ed noticed that the
students did not seem to understand the material. Claudia was pleased
that the first test had a decent curve and did not see the trouble. Ed,
however, saw that students were capable of recall information, but they
could not understand or apply it on their own when he looked at the

tests. He convinced Claudia to wait to move forward with the skills.
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APPLICATION

In the application stage, students will begin to apply general or abstract
ideas to real world scenarios. The students will use the information that
they learn in class and outside of it. At this point, the students go beyond

general understanding to the specific implementation.

BEHAVIOR

At the application stage, the student behaviors change to implement the
general information that they have learned. These behaviors indicate that
the students are able to apply information on their own and exercise any
theories that they have acquired. For example, an employee who uses
the handbook to guide paperwork is applying general data to a specific
action. Remember that at this stage, students focus on a general use

and application, not complex analysis.

ACTIONS

The actions that show application are based on ideas, theories, and
principles that the students know and understand. The actions commonly

associated with application are:

¢ |dentify the parts of a process

e Demonstrates qualitative assessments
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e Able to deconstruct processes
e Measure needs or requirements

e FEvaluate reliability

These are not the only actions that demonstrate student application, but
they are typical examples. The keywords should align with the valuing
actions in the learning outcomes. Being familiar with example words will
help explore your understanding of applications actions is necessary for

evaluation.

EXAMPLES

When students display application in the cognitive domain, example
words or key words will help identify successful mastery. These terms are

used in teacher objectives to assess performance.

These example words include:

—[ Solve
—[ Use
—[ Construct
—[ Respond

—[ Discover
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When using keywords with goals and lesson planning, it is necessary to

start with action verbs, which makes actions and behaviors clear.

IMPLEMENTATION

When implementing the learning objectives at the application phase of
the cognitive domain, the goal is for students to act on their knowledge.
Activities that are group-based are beneficial for demonstrating application.
Additionally, students have the opportunity to demonstrate application
when they are able to practice or participate in guided creation of objects.
Adult learners are more likely to apply knowledge when it relates to their
goals, work, or interests, so try to make any activities relevant to your

students.

PRACTICAL ILLUSTRATION

Adam was responsible for leading a course on Road Side Safety. He is
not excited and read through the mandatory information as quickly as
possible while everyone follows along with their books. At the end of the
course, he hands out a brief scenario quiz to evaluate understanding. The
results were disappointing. Only 52 percent answered accurately. The
rest were unable to apply the information. His friend, Gwen, pointed out
that the class was not interactive, and students only had the opportunity

to apply knowledge at the end.
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ANALYSIS

Analysis builds on knowledge and application. At this stage, students
are able to breakdown content and recognize relationships. Analysis is
closely related to synthesis and evaluation and must be mastered before
the students can complete the domain. Specific behaviors, actions, and

examples accompany the analysis stage that demonstrate mastery.

BEHAVIOR

In the analysis stage, students build upon application to move towards
interpretation. They should be able to understand how the different
aspects of a topic relate to each other and interpret the connections in a

logical way. This interpretation includes:
e FElements
¢ Principles of organization

e Structure

Their behaviors should also reflect their ability to analyze and logically

view the quality and reliability of components.
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ACTIONS

The actions in the analysis stage display the ability to identify logical

relationships. These actions would include:
¢ |dentify process parts
e Deconstruct methods
¢ (Qualitative assessments of relationship parts
¢ Measure needs
e Measure requirements
e Qualitative assessments of values
e Troubleshoot

e Recognize misconceptions

The list of actions is not complete, but they are commonly used. The
keywords and learning outcomes should align with the actions of the
analysis stage. Being familiar with example words will expand your

understanding of analysis and recognize behaviors that students express.

EXAMPLES

Example words or keywords are terms that predict and show how

students display analysis in the cognitive domain. They are used in teacher
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objectives to determine and assess performance. These example words

include:

Quantify

Measure

Graph

Value

Deconstruct

Infer

Separate

When using keywords and goals in lesson planning, it is important to
begin with action verbs so that it is obvious when students are mastering

the analysis level of the cognitive domain.

IMPLEMENTATION

When implementing the analysis stage of the cognitive domain in class,
you must require the students to practice logic skills. An example of
implementation fromthis stage would be having agroup of students engage
in debate. Troubleshooting equipment would also improve analysis skills.
The focus of the analysis stage is making sure that students understand
the difference between what is inferred and what is factual. The subject
of the instruction will determine the best implementation techniques that

you can use.
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PRACTICAL ILLUSTRATION

Angela and Blake taught a beginners’ course together. Angela wanted to
focus on teaching the basic concepts and terminology. She argued that
they could save money by not requiring all students to use computers
and increasing the class size. Blake pointed out that they needed the
opportunity to perform hands-on activities in order to perform analysis
effectively even at the beginning stages of the process. She agreed to

keep the class the same for the sake of student success.
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SYNTHESIS

Analysis and synthesis work together in the cognitive process. Analysis is
the ability to break down information logically, but synthesis is the ability
to take the parts and make them into a whole. Students need to master
both to be successful. Successful mastery is shown in the behavior
and activities that students demonstrate both inside the classroom and

outside the classroom.

BEHAVIOR

Once students understand and develop analysis, they are able to develop
synthesis behaviors. They will demonstrate behaviors that include creative
thought. Their behavior will show that they can make new and distinctive

items and concepts:
e Structures
e Systems
e Models
* |deas
e Approaches

e QOperations
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The behavior that shows synthesis will use many various elements in

creation and have either a unique structure or meaning.

ACTIONS

The actions in the synthesis level display consistency will show creativity
and the ability to complete projects. Actions that demonstrate synthesis

include:
e Creating solutions
e Develop procedures
* Integrate new methods
e Build teams
e Make new protocols
e Design objects

e Revise processes

The list of actions is not all-encompassing, but they are commonly used
and a good starting point. The keywords and learning outcomes will
align with the actions of the synthesis stage. When you are familiar with
example words, you will expand your understanding of synthesis and

help you recognize actions.
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EXAMPLES

Example words or keywords are terms will predict how students show
mastery of synthesis in the cognitive domain. These keywords are used in
teacherobjectivesandlearningdomainstohelpteachersevaluateandassess
performance. At this stage, the focus will be on completion and creativity.

Examples of keywords include:

. DQVQ'QQ
— Plan

— Formulate

|
|
|
|
— Integrate |
|
|
|
|

— Design
— Compile
— Reconstruct

These are just a few keyword examples. When developing keywords,

remember to make sure that you use action verbs.

IMPLEMENTATION

At the synthesis stage, the implementation must consider the ways to
develop creativity and show students how they can develop new ideas
on their own. Without promoting creativity, it is not possible to develop
synthesis skills. For example, asking students to revise something would
connect application and develop synthesis. Developing networking

and essay construction skills would also help implement synthesis in
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the classroom. The important thing to remember at this stage is giving

students the opportunities to grow and develop their creative skills.

PRACTICAL ILLUSTRATION

Samantha and Kate were teaching a class for the new system covering
the employee time, leaves, and absences. They had to move quickly and
showed students how to operate the basic information, so they presented

the information using a screen to display actions.

Two weeks after implementing the new system. 40 percent of users made
user errors. Although they had been shown the basic skills, they could
not think to implement them unless they were exactly like the examples

shown.
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EVALUATION

Evaluation is the top of the original cognitive domain. It is a stage in the
domain that is not included in every class. The stage, however, is included
in doctoral programs. Instructors at the evaluation stage need to be very
careful because it is not easy to measure success at this point. The

behavior and actions, however, will give clues to the student achievement.

BEHAVIOR

At the evaluation stage, it is important to understand that students, will be
able to use qualitative and qualitative assessments themselves. The goal
at this stage is to judge the value of different resources and concepts.

Behaviors that indicate that students are exercising evaluation include:
e (Ciritical thinking
e Evaluate effectiveness
e Assess external criteria

e Compare and review strategically

Students who demonstrate these behaviors will do so after building on

the synthesis stage of the domain.
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ACTIONS

At the evaluation stage, students will engage in numerous actions. Since
this is the pinnacle of the domain, you will see it include and expand on
actions of the previous stages. Actions will reflect the students’ abilities to

make the best decisions and discover solutions. These actions include:
e Review of strategic options
e (Conduct sustainability ROI
e FEvaluate sustainability
e (Calculate and defend financials
e Perform risk analysis

e Complete SWOT analysis

At the point of evaluation, the students will act in a way that demonstrates

the ability to act independently in the decision-making process.

EXAMPLES

Example words or keywords are terms teachers implement to establish
when students master evaluation in the cognitive domain. These keywords

are typically found in teacher objectives and learning domains, but they
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are effective in different methods of assessment. Examples of keywords

include:

) Review D —

Report

Conclude

)Cﬁﬁque

Appraise

Thisis nota complete list, but it is a good start. When developing keywords

for examples, remember that action verbs are necessary.

IMPLEMENTATION

The implementation of the evaluation stage of the cognitive domain is
more complex than other stages. There are, however, ways to implement
learning of evaluation in the classroom. Evaluation is enhanced when
students have the ability to use reports and case studies and also work in
small groups. Surveys and papers will also improve skills in the evaluation
phase. At this stage, the students will show more expertise in their abilities

than they will in earlier domains with the same exercises.
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PRACTICAL ILLUSTRATION

Jeff and Amy were teaching a debate course. Jeff divided the class into
teams, and a rivalry developed. Amy soon discovered that students
debated more from emotions. They did include some facts and information
in their topics. For the most part, however, the arguments lacked careful
evaluation. She and Jeff discussed ways to encourage students to fully
evaluate topics before arguing their points of view. They decided to rotate

teams to encourage logical thought and evaluation.
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UPDATED VERSION

The cognitive domain of Bloom’s Taxonomy was updated by Bloom'’s
student, Lorin Anderson as well as David Krathwohl in 2000. The new
version of the domain employs a more active view of learning and also
employs verbs rather than nouns in the stages. The changes need to be

noted to determine which method would be most effective.

REMEMBERING AND UNDERSTANDING

Remembering is the new name for the knowledge phase of the domain.
In remembering, the student is expected to recall information. It is almost
identical, but it focuses more on active memory rather than the ability
to find data. Recitation is an example of remembering as is the ability to

bring up facts and other data.

Understanding replaces comprehension in the updated domain. Again,
it is very similar to the original phase. In each, students demonstrate their
ability to extract meaning. The original domain focuses on the material
in general, and understanding is taking meaning based on different

functions, including activities as well as written material.
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APPLYING AND ANALYZING

Applying is the equivalent of application. Again, they only have minor
differences related to the activity. In applying, students are able to apply
what they have learned. In applying, the students implement procedures.
The information in this instance also includes situational learning through

different techniques such as simulations and presentations.

The original analysis is the ability to break down components while
analyzing and also breaking down objects into parts to understand
how they relate. The actions that are associated with analyzing include:
organizing, differentiating, attributing, and distinguishing. These are

specifically mental actions that are shown in graphs, charts, and diagrams.

EVALUATING

In the original domain, evaluation is the judgment of value. Evaluating
replaces synthesis in the updated version of the cognitive domain,
switching from the final stage. In evaluating, students make decisions by
using criticism based on standards. The evaluation in this taxonomy is a
process that can be seen reports, recommendations, and demonstrations.
According to the updated cognitive domain, it is necessary to develop
evaluating skills before effective creation, which would be synthesis in the

original cognitive domain.
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CREATING

Creating changes places with evaluating and is similar to synthesis.
With synthesis, the students combine parts to create new resources.
In the creation stage, the students put the parts together to generate
a whole through reorganizing, generating, producing, and planning. In
creating, the students must put parts together in a way that is unique, not
a reproduced. According to Lorin Anderson and David Krathwonhl, this is

the most complex stage of the cognitive domain.

PRACTICAL ILLUSTRATION

Liz taught a creative writing class. She implemented the original cognitive
domain in her lesson plans. During the course of her class, she noticed
that the students were often better at evaluating statements and making
judgments than they were at producing unique and individual content.
After speaking with another teacher, Ryan, she considered following
his example. He used the updated domain because it is active and lists

creativity at a higher stage.
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TYPES OF KNOWLEDGE

Bloom’s original cognitive domain identified three different types or levels of
knowledge. These were factual, conceptual, and procedural. The updated
domain added a fourth level, the metacognitive. Understanding these
levels of knowledge and their differences is necessary for implementing

the cognitive domain.

FACTUAL

Factual knowledge is the information that students must be familiar with
in order to problem solve or use to become familiar with the students’
field of study. There are subtypes associated with factual knowledge

according to the theory by Anderson.

Details

Elements
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Factual knowledge includes basic facts. For example, the American
presidents, parts of the anatomy, or the musical works of a composer are

all examples of factual knowledge.

CONCEPTUAL

At the conceptual level, the students focus on concepts and ideas. The
elements of larger structures and how they operate should be recognized
at this level. Students see the interrelationship and how each element

works together. The recognized subsets include:

Classification

Categories

Theories

Generalization
Models

Examples of this knowledge would include the theory of gravity, time

periods, or models of government.

PROCEDURAL

The procedural level of knowledge is where students know how to do

things. At this level, the students develop inquiry methods, skill criteria,
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techniques, methods, and algorithms, according to the second taxonomy.

The established subtypes are:

Algorithms

Techniques

Skills

Methods

Judgement criteria

At this level of knowledge, students should be able to engage in literary
criticism. Procedural knowledge would also be able to create art and

analyze.

METACOGNITIVE

The added knowledge level is metacognitive. This level of knowledge is
defined as being cognizant of general and personal cognition. This final

stage includes the subtypes, according to the updated domain:

Self-knowledge

Learning Strategies

Knowledge of Cognitive-related Tasks
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Examples of metacognitive knowledge are the use of organizers,

mnemonic devices, and understanding of personal motivation.

PRACTICAL ILLUSTRATION

Peter and Janet were leading computer certification classes. Peter
decided to use the original domain and all of its components. His students
did well, but the student’s in Janet’s class appeared more motivated.
They personally connected with the instruction and were very self-aware.
As a result, more students earned certifications and twice as many went
further in their training. Peter asks Janet about her class, and she told him

she paid close attention to the metacognitive domain.
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TRAINING

The training in the cognitive domain requires careful planning and
implementation. This is where familiarity with the teaching models and
assessments comes in handy, making it easier to complete plans and
improve success. This is a beneficial introduction that you should build

on in the future.

EXAMPLES

There are examples of different teaching and training models and
concepts that can be implemented in the cognitive domain to improve

understanding at separate phases:

e Memory model — Move students through the sensory stage with
relevant information to short-term memory. Chosen information is

placed in long-term memory.

e Concept models — There are different concept models, but they

focus on teaching concepts and using tools such as concept

mapping.

The number of training examples is extensive. The important thing to
remember is that students should be met at their skill level with relevant

information.
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PROBLEM SOLVING

Problem-solving is higher in the cognitive domain. There are typically four

different stages of problem-solving. These are:
¢ |dentify the problem
e Discover possible solutions
e ook at solution alternatives

e Fvaluate and choose

Problem-solving should be modeled and is particularly effective in research

projects and experiments.

QUALITATIVE ASSESSMENTS

Qualitative assessments are effective in establishing student progress and
are implemented in the cognitive domain, where students should know
how to practice them. Qualitative assessments are more inductive than
deductive. Methods of qualitative assessments that can be implemented

in the classroom include:
e (Observation
e [ocus groups
¢ |nterviews

e Documentation
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When employing qualitative assessments, you must develop the criteria

for evaluation.

CREATE PLANS

Lesson plans help establish the object and work towards goals in
education. The information from the domain, including actions and
keywords, will help guide the creation of plans. A typical lesson plan uses
a matrix, and there is more than one way to create a lesson plan matrix.

The goal should be established and used to guide the planning matrix.

Example:

PRACTICAL ILLUSTRATION

Sarah was filling in for an accounting instructor at work. She was not
sure how long she was going to be there, but she already decided not to
use Roy’s lesson plans. She also failed to create her own. The students
did not move in a steady progression. By the time Roy returned the next
month, the students were two weeks behind. He was frustrated with

Sarah and asked her help in catching up the class.
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CLOSING THOUGHTS

e John Dewey: Education is not preparation for life; education is

life itself.

e Anthony J D’Angelo: Develop a passion for learning. If you do,

you will never cease to grow.

¢ Albert Einstein: Intellectual growth should commence at birth

and cease only at death.
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Rick Chisholm made history when he single-handedly
changed the professional Audio Visual industry by breaking
all the rules and capitalised over 50% market share in
Australia with very little capital, no partners, mergers or
lenders and set up the first franchise operation of its kind in
the world in the late 1990’s and early 2000’s.

As a 7x founder of companies and 30x businesses such

as Innovest, Al Machine, Lightsounds, LSW, Light Emotion

with revenue in excess of $300 million and having employed

more than 1,000 staff over the last 35 years. Rick is known
as the Start-Up and SME Guru and is Author of a number of books including Business
Success for Life. Unlike many mentors, he actually walks the talk and has a number
of businesses under management in such areas as Automation, Events management,
Importing, Distribution, Retailing and E-commerce.

His BIG passion is Business Education empowering Businesses Owners through
knowledge and skills. Whilst Rick has experienced great success, he has also endured
many failures. Rick has faced and overcome the exact same challenges you are facing
now.

Tala Chisholm is an SME specialist who has owned and
managed several small to medium sized businesses in the
last 20 years, several of which were eventually sold. She
has extensive experience in the fields of retail, franchising,
licensing, dealerships, education, importing, distribution and
consulting.

Her expertise lies in building and implementing customised

cross-platform database and software solutions for

businesses, automation, IT, web marketing, advertising,

graphic design, business administration, process refinement
and implementation. Her business experience ranges from bricks-and-mortar Giftware
retailing to highly technical fields such as Security, CCTV, Entertainment Lighting and
Audio sales, hire and installations as well as e-commerce.

Throughout her career she also trained and mentored Franchise business owners as
well as internal division managers. Some areas of training included retail operations,
management practices, business strategy, accounting, cash-flow, marketing, customer
service and IT. She has also headed up the drafting of Operating Compliance Manuals for
Franchise operations and implementation of all the elements involved.

Phone: +61 2 8007 2907
E-mail: admin@innovestsme.com.au
Website: www.innovestsme.com.au
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